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Abstract. The paper deals with one of the areas in the
development of pedagogical skills of art teachers and the role of
reflexive pedagogy in shaping creative personality in the system
of training of future designers. One of the critical issues in design
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education is to bridge the gap between the information provided
and its practical demand. During their years of study, students
acquire too much and too little knowledge at the same time. Much
knowledge refers to its volume, whereas little knowledge implies
their adequacy to particular circumstances under which they
have to work. Reflexive pedagogy can help to solve this issue. The
paper considers the most common definitions of the term
“reflection”. It indicates that pedagogical reflection of a design
teacher is a system of linguistic and thinking processes, ensuring
the realization of goals of future designers’ professional training
and education in the system of artistic and pedagogical
interaction. It demonstrates that cultural reflection is aimed at
rethinking cultural acts and one’s cultural experience. It justifies
the obtained results to reveal fundamentally essential conditions
for developing professional reflection. It proves that many
psycho-pedagogical studies cover the issue of professional
reflection of art teachers, and there is no concept of its
development for future designers. Therefore, it is essential to find
out how to develop reflexion of students and university teachers.
The paper concludes that one’s ability to generate new and non-
standard ideas should be considered as one of the conditions for
developing creative thinking of university teachers, boosting their
self-confidence and promoting individual independence of vision.

Keywords: reflection, pedagogical reflection, design
education, art teacher, future designer.

Introduction. Both educators and psychologists are much
interested in such phenomena as self-determination and self-
development since they help future university teachers to develop
their pedagogical skills. I. Ziaziun wrote, “one’s capacity for
effective self-determination is largely determined by its
reflection, especially in the implementation of such functions as
problematization, self-objectification, identification of personal
meanings and construction of self-concept” [2, p. 44]. Besides, he
emphasized the need to manage reflection, and, therefore, create a
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technology of such management. According to I. Ziaziun, “Only
a true teacher knows how to use this technology” [2, p. 63].
Studying the mechanisms of practical realization of personality as
a subject of creativity has become one of the featuring tendencies
in modern psycho-pedagogical studies.

The paper aims to draw the attention of the pedagogical
community to the issue of developing pedagogical skills of art
teachers and the role of reflexive pedagogy in the development of
creative personality in the system of future art teachers training .

Results. Psycho-pedagogical studies are based on approaches
and results obtained within the framework of a reflective
paradigm of pedagogy and psychology of creativity (I. Semenov,
S. Stepanov, L. Vygotsky), the psychology of self-consciousness
(V. Stolin) and conceptual organization of personality
(D. Leontiev). It has become crucial to specify ideas about
reflection on practically essential tasks of education and training
to discover effective ways to solve them scientifically. B.
Ananyev indicates, “it is necessary to develop reflection in the
process of students’ independent work to teach them to ask
important questions about education and self-education” [1,
p. 127]. Numerous studies on creativity as a mental process show
that it results in intellectual entities in the form of a subject’
knowledge about the ways to solve a particular issue. The studies
on creativity in the context of professional training for art
specialists, including designers, highlight the diversity of creative
thinking, which is considered as a balanced movement of thought
on hierarchically organized levels: personal, reflexive, thematical
and operational. The experimental realization of this conceptual
model of thinking reveals the phenomena of intensified reflection
before insight and its dominance among other components of
thinking when solving creative tasks. The analysis of these facts
confirms the leading role of reflection in the practical realization
of personal conditionality of creativity [3; 4; 5].

There are many definitions of the term “reflection”. First of
all, it is viewed as an analysis and awareness of one’s and
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another’s mental state and thoughts. One turns to oneself,
evaluates one’s life, actions, mistakes, needs and comprehends
one’s contribution to this world and culture. All this can be done
through art since it is a subjective reflection of thoughts and
feelings. The development of reflection in the system of art
education is an essential reserve for improving the educational
process. The main disadvantage of classical art education is its
excessive desire to “transplant” ready-made examples of solving
professionally important tasks, taken from a living stream of
artistic (design) reality, into students’ minds. This intention
conflicts with patterns of consciousness evolution in recipients of
art, whose perception and creation of art are unique reflexive
processes which embody emotional aspects of creating and
perceiving art rationally.

Pedagogical reflection of a design teacher is a system of
linguistic and thinking processes ensuring the functioning of
professional artistic and aesthetic consciousness, the realization
of goals of future designers’ professional training and education
in the system of artistic and pedagogical interaction.

An art teacher combines pedagogical, cultural and artistic
reflection in his or her professional development.

Cultural reflection (artistic reflection) is a state of artistic
and aesthetic consciousness aimed at rethinking cultural acts and
one’s cultural experience, which have occurred when searching
for new paradigms to develop art and contribute to one’s cultural
growth. It encompasses all kinds of reflexive activity, brings
innovation and diversifies knowledge in terms of both
integrativeness and specificity since it is related to rethinking of
the system of artistic and aesthetic values, norms and principles
regarding possible and even necessary changes in them to
develop the entire society and each individual.

The analysis of psycho-pedagogical literature and the
author’s observations show the following:

1) many modern psycho-pedagogical studies cover the issue
of professional reflection of art teachers; however, there is no
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concept of its development of future designers;

2) there is no structure of pedagogical reflection of art
teachers;

3) the practice of reflection is mainly related to active
teaching methods; still, they are not goal-oriented in the context
of training future teachers, including designers;

4) art education lacks a programme for developing
pedagogical reflection of participants in the educational process.

Thus, it is essential to find out how to develop reflexion in
students and university teachers. Under their initial ideas about
the subjective and analytical position of students, the authors of
reflexive pedagogy are well aware that it is impossible to develop
reflection by direct instruction, no matter how fascinating
methodologists and university teachers may demonstrate its
benefits. Providing a student (teacher) has acquired some
knowledge about it and ways of its development, he or she is
unlikely to apply it independently. This is also because reflection
is not information and cannot be “received and transmitted”. It
can only be stimulated, developed and promoted.

The programme of experimental research also involves
observations of the process of artistic and pedagogical
communication of students and teachers with pupils and art, as
well as university teachers and students with works of art. A
crucial condition of such communication is one’s ability to
engage in dialogic interaction in the systems of “teacher-art-
pupils” and “teacher-work of art-student” in the language of art
itself.

The object of observation is a system of external influences
and internal personal transformations. The goals of observation
are to identify the characteristic features of interpersonal
communication in these systems and solve the following tasks:

— to identify awareness of university teachers, teachers and
students of the norms, principles and ideas about the goals and
objectives of artistic and pedagogical communication, as well as
the most common approaches to creating optimal conditions for
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interpersonal communication of teachers and students with works
of art;

— to identify opportunities for professional development in
various artistic and pedagogical situations and through reflexive
actions;

— to obtain information about the content, forms and nature
of communication and other aspects of pedagogical interaction
between university teachers and students in their communication
with art.

— to identify the characteristics of perception of artistic
works under different circumstances of artistic and pedagogical
communication and changes in the attitude towards subjects of
artistic and pedagogical communication.

The observations on the characteristics of perception of
works of art by senior students were conducted in the natural
environment of classroom and extra-curricular classes. The
obtained results were determined by the following indicators:

— the extent of adhering to the principles of dialogic
interaction, reflexive-and-creative focus of artistic and
pedagogical activity, reflexive-and-creative organization of self-
cognition, professional development;

— the extent of using interactive methods of artistic
pedagogical and aesthetic communication;

— the manifestations of artistic and aesthetic perception and
understanding of works of art by the participants in the
educational process, depending on the conditions and situations
under which this process takes place.

The obtained results also help to reveal fundamentally
essential conditions for developing professional reflection.

The first condition is a specially organized reflective activity
of educators, characterized by purposefulness, transformative
character, objectivity, awareness and commonality in
constructing the process of activity and its final results.

The second condition is a reflective environment, that is, a
particular system of personal development of future designers,
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which allows them to be engaged in self-study and self-correction
of psychological and professional resources. Such an
environment promotes the need for reflection and aims to help art
teachers adapt to the educational process and develop
professional reflexivity as a way of life (professional activity).

The third condition is the intensification of interpersonal
relations between the participants in the reflexive activity. The
specifics of relations under such conditions lies in the fact that
both university teachers and students act as subjects of activity.
At the same time, their general activity is somewhat synchronous,
and everyone completes and enriches the activity of each other,
preserving the originality of their actions. Such transitions of
subject-object relations into subject-subject ones are based on the
mechanisms for developing professional reflection in design
teachers and future designers.

The fourth condition is the actualization of the educator’s
reflexivity.

The fifth condition is the use of curricula for developing
professional reflection.

The following assumptions should be considered as
recommendations:

1. It is necessary to analyze the initial perceptions of art
teachers about productive teaching activity through the following
questions: Who is a highly qualified specialist? What knowledge,
skills and qualities does he or she have? What are effective
teaching strategies for the classroom? What professional results
should he or she achieve? How to make lessons more productive?

2. It is crucial to define the system of students’ values and
compare it with the system of planning and conducting a
particular lesson through the following questions: What is more
critical and valuable for students and university teachers: sticking
to the lesson plan or well-developed knowledge, students’
interests or teachers’ comfort, mistakes or the reasons behind
these mistakes, the logic of educational material or the logic of
future designers’ cognitive interest?
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3. It is essential to specify and discuss the technology of the
interaction between students and university teachers, identify
their possible roles in the educational process, study the
psychological characteristics of students and the development
level of their professional competency, determine current and
potential barriers to communication in the classroom.

4. 1t is vital to think and talk about lessons in terms of
specific characteristics and of university teachers’ behavior and
students without evaluating personality traits. Thus, one should
pay attention to the specific actions of students rather than
personal opinions about them.

5.1t is advisable to evaluate lessons and its every moment
from the point of view of broadening students’ experience rather
than their conformity to norms, models and requirements. The
key questions should be as follows: Are lessons thought-
provoking? What aspects should students take into account?
What aspects of lessons should be improved?

6. It is important to invite university teachers to look at the
lesson in terms of unfulfilled opportunities. The key questions
should be as follows: Could the lesson have been conducted
differently (not necessarily better)? Could this or another
technique have been used differently? What could have happened
in the lesson if ...?

One’s ability to generate new and non-standard ideas that do
not coincide with traditional ones should be considered as one of
the conditions for developing creative thinking of university
teachers, boosting their self-confidence and promoting individual
independence of vision.

REFERENCES

1. Ananyev B. G. Selected psychological works. Moscow, 2009.
Vol. 2. 287 p.

2. Ziaziun 1. A. Technologization of education as historical
continuity // Pedagogical technologies in continuing professional

12



MUCTEIIBKA OCBITA: 3MICT, TEXHOJIOI'T, MEHE/DKMEHT

education:  monograph /  S.O. Sysoieva, A. M. Aleksiuk,
P. M. Volovyk, O. I. Kulchytska et al. Kyiv: VIPOL, 2001. P.3-11.

3. Marusynets M. M. A reflective position in shaping the future
teacher’s professional development // Mountain School of the
Ukrainian Carpathians. 2013. No 8-9. P. 93-97.

4. Prykhodko Yu. O., Yurchenko V. 1. The psychological
dictionary and handbook. Kyiv: Karavela, 2012. 328 p.

5. Stryha E. V. A reflective position of personality and its
importance for shaping professional mentality in future humanities
teachers.  [e-resource] :  URL:  http://narodnaosvita.kiev.ua/
Narodna_osvita/vupysku/10/statti/striga.htm.

BA3WIb JI., OPJIOB B., ®YPCA O. HEJAT'OI'IKA
JU3AUHY Y BUMIPAX ITIEJAT'OT'TYHOI PE®JIEKCII

Anomauyin. Y cmammi 6uceimieno poiv pehrekcusnoi
neoazociku K HANPSAMY pPO3BUMKY Neda202iuHoi MaticmepHocmi
suxknaoauie mucmeymea ma 0i€6oco 3acoby GopmyeaHHs
Maubymuix ousaunepis. Aesmopu 06epyHmosyroms, wo OOHUM i3
HAUGANCIUBIUUUX NUMAHb OU3AUHEPCLbKOI 0c8imu € NoOONAHHSA
po3pugy Midc nooamolo iHgopmayicto ma il  npaKmudHum
nonumom. 3a poxKu HaeuaHHs cmyoeHmu 3000)8ar0mv 3aHAOMO
bazamo i 6oO0HOuac 3anadmo Mmano 3HaHv. bacamo 3uane
CMOCYyeEmuvcs 00CA2y, a «MAN0 3HAHLY O03HAYAE iX a0eK8amHicmy
KOHKpemHUM 00Ccmasunam, 3a sSKUX 00800UMbCS NPAYIO8aAmMU.
Pegnexcuena nedacocika modce Oonomoemu Supiuumu ye
numanHs. Y cmammi  npoananizoéano  pisHi  nioxoou 00
PO3VMIHHSA cymi NOHAMMA «peghnexciny. Asemopu
aApeyMeHmoB8aHo  008005Mb, WO  Nnedacociuna  pegexcis
neoazociku OU3AUHY — ye cucmema NiHe8iCMUYHUX | MUCTEHHEGUX
npoyecis, w0 YLLiCHO 3abe3neuyiomv — peanizayiro  yineu
npogecitinoi’ ni02omoeku i 8UX08AHHA MAUOYMHIX Ouzatinepis y
cucmemi Xy00HCHbO-Neda202iunoi 83aemo0ii. Biomak y cmammi
HA20JIOUYEMbCA, WO KYJIbMYPHA peghieKcisi 30piEnmosana Ha
NepeoCMUCIeHHS KYIbMYPHUX aKmie [ 61ACHULl KYJIbMYPHUL

13


http://narodnaosvita.kiev.ua/

CEPIA: IIEJJAT OI'T9YHI HAYKH — Bunyck 14

00c8i0, | MaKumM YUHOM CHPUSAE BUABIEHHIO NPUHYUNOBO
icmomuux ymos O0nsi pozeumky npogeciiinoi pegnexcii. Lle
00800umb, WO 0Oa2amo NCUXON020-Ne0dA202IYHUX OO0CTIONCEHD
BUCBIMIIOIOMb NUMAHHA  npoghecitinoi  peghrexcii  euxnadayis
Mucmeymea, i He ICHYE KOHyenyii ii po3eumky )y MatlOymuix
ouszaiinepie. Tomy eadciuso  3’acyeamu, AK — po3eusamu
pedhnexcito y cmyoenmie ma eukiaoauis YHieepcumemy. Ha
OCHOBI  BUKOHAHO20 OOCHIONCEHHS A8MOPU  NPUXOOSIMb 00
BUCHOBKY, W0 30AMHICb 2eHepy8amu HO8i ma HeCmaHOapmHi
ioei’ cnio pozenadamu AK 0OHY 3 YMO8 O/ PO3GUMKY MEOPU020
MUCNeHHs y  8uKk1adauié  yHieepcumemy, NiOBUWEHHS — iX
CAMOBNEBHEHOCMI | CNPUAHHS THOUBIOYANIbHI HE3AIeHCHOCII.
Knrowuoei cnosa: pegnexcis, neoacociuna peghnexcis, ousaiin,
yuumenb Mucmeymaed, Maubymuiu ousaunep, neoazoe 3 OU3AaiHy.

BA3bLIb JI., OPJIOB B., ®YPCA O. IEJATOI'HKA
JAU3AUHA B UIBMEPEHUSAX IIEJAT'OI'HYECKOH
PE®JIEKCUHN

Annomayun. B cmamwve oceewena ponv peghriekcusHoll
nedazoeuku KAk — 0OHO20 U3  HANPAGIEHUU  DA3GUMIUSL
nedazoeuyecKo2o Macmepcmea npenooasamenetl UCKYCCmed u
0eliCmEeHH020 cpedcmaa hoOpMUPOBAHUU MBOPYECKOU TUYHOCTU
0yoyuux ousaiinepos. Aemopvl 060CHOBbIBAIOM, YMO OOHUM U3
BANCHEUUUX BONPOCO8 OUAUHEPCKO2O 00pA308AHUS ABNAEHICS
npeoooieHue paszpuvlea medcoy NOOAHHOU uHpopmayuel u ee
NPAKMUYECKUM  CHPOCOM. 3a 200bl  0OYyYeHuss CcmyOeHmbl
HOMYYAIOM  CIUWKOM MHO20 U OOHOBPEMEHHO CIULUKOM MAJO0
3Hanull. Tlonamue «MHO2O 3HAHULLY Kacaemcs obvema, a «Mano
3HaAHUUY ~ 0003HAUaem  UX — AO0EK8AMHOCMb  KOHKDEMHbIM
obcmosmenbcmeam, 6 KOMOpbIX NPUXooumcsi pabomams.
Pegnexcuenaa nedacocuxka modxcem nomoub peuwiums SMOom
eonpoc. B cmamve npoananuzupoeanvi pasiuumvie nooxoowvl K
NOHUMAHUIO ~ CYWHOCMU  NouaAmusa  «peghrexcusay. Aemopwi
ApeyMEeHMUpPOBAHHO  0OKA3bl6AIOM,  YMO  NedaA20SU4ecKdst
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peghnexkcus  nedacoeuku — ouzauHa  — MO  cucmema
JIUHSBUCMUYECKUX U  MbICIUMENbHBIX  NPOYEecco8, YETOCHHO
obecneyusairom — pearusayuro  yenet  NPoheccuoHaIbHOU
nO020MOBKU U BOCHUMAHUsL 0yOywux ousaiiHepos. B cmamve
ommeuaemcsl, 4mo KyIbMypHAsi peqhiekcus OpueHmuposana Ha
nepeocmbicieHue KYIbMYPHLIX axkmos, cobcmeeHHblll
KY/IbMYPHbLIL ONbIM, CHOCOOCMBYs MAKUM 00pA30M GbISGIEHUIO
NPUHYUNUATHHO BAICHBIX yenosutl ons pazeumus
npogheccuonanbHoll pegaexcuu. Mnoeue NCUXON020-
nedazozuyecKue Uccie008aHus oceewarom 80NpOCH
npogheccuonanvHoll pegekcuu npenooagameneti  UCKYCCMEd,
00HAKO He cywecmseyem KOHYenyuu ee pazeumus 6 0y0yuux
ouzaiinepos. [losmomy 8adcHO 6bIACHUMb, KAK pPA36U8amb
pedhrexcuio cmyoeHmos u npenooasameliel.

Knroueesvle cnoea. ouzaiin, neoazcocuueckas pegexcus,
0yoywul ou3zatinep, neoazoe no ou3aiiny.
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